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Objective. To develop an understanding of how images and symbols on student-designed orientation
t-shirts represent students’ beliefs about pharmacists’ roles in practice.
Methods.An exploratory qualitative study underpinned by perspectives on hidden curriculum and discursive
practices was conducted at one Canadian pharmacy school. First-year students wrote responses to prompts
about the t-shirts at the start and end of the school year. Concurrently, semi-structured interviews and focus
groups were held with faculty, staff, and second- through fourth-year students. Six t-shirts from 2014-2019
were used for discussion. Data were independently coded by the two authors and themeswere developed.
Results. Students and faculty had mostly similar thoughts about the practice of giving orientation t-shirts
and the messages on them. Many pointed to the drug-related aspects of pharmacists’ roles and did not
question this representation until explicitly prompted. Relatedly, most participants did not suggest that
the t-shirts should emphasize the pharmacist-patient relationship and care provision. And while there
were mixed thoughts about the business logo on the t-shirts, participants were often unperturbed by spon-
sorship or its potential effects on students.
Conclusion. This study showed that despite national educational outcomes advocating the care provider
role, these representations of pharmacy and pharmacists’ roles still focus on drug expertise and drug pro-
vision. By revealing thoughts about the t-shirt images, the study highlighted how, despite explicit teach-
ing of pharmacists’ roles and the expanding scope of pharmacy, discursive practices in pharmacy
education exist and form part of the hidden curriculum.
Keywords: symbolism, discursive practices, hidden curriculum, pharmacist roles

INTRODUCTION
Pharmacy education should have a degree of align-

ment with expectations of pharmacy practice. Over the
past two decades, an expanded scope of practice in Canada
focused on patient-centered care has occurred nationwide.
Complementing these national initiatives, the conceptual
framework for Canadian entry-to-practice educational
outcomes emphasizes that the role of care provider is the
core of pharmacy, similar to the United States.1,2 Thus,
there is alignment between pharmacy practice and educa-
tional outcomes for schools in Canada and the US.

However, students receive implicit messages that may
be contrary to and undermine the intents of the explicit cur-
riculum.3-5 In this study we attempted to understand some
of these implicit messages emanating from what Foucault
terms discursive practices—socio-cultural practices that
occur on a daily or regular basis and work together to create

truth in our minds.6,7 These practices play an important role
in identity formation, comprising the words and actions that
form our instruction, and the nuances that are often associ-
ated with our word choice and actions, especially in the
minds of students.6 We wanted to know what implicit mes-
sages our students were receiving, whether they matched
formal curriculum goals, and what truths were being formed
about pharmacists’ roles. This is particularly important
because pharmacy education may be contributing inadver-
tently to the complex and perhaps conflicting pharmacists’
roles and identities.8 Elvey et al. identified 9 pharmacist
identities, suggesting that pharmacists are uncertain about
their identities or have a diversity of roles.9 Furthermore,
debates exist about the role pharmacists play in healthcare,
both within and between academics, practicing pharma-
cists, and students.10,11 This ambiguity of professional
identity has been proposed as a significant barrier to inter-
nalizing and articulating pharmacists’ roles and scope of
practice.12,13

To explore how discursive practices might contribute
to this issue of pharmacist identity, we analyzed messages
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students were getting from first-year orientation t-shirts
that are intended to represent pharmacy. These t-shirts
usually incorporate a pop culture design, pharmacy busi-
ness logos, pharmacy related symbols, and drug products
such as pills or capsules. Symbols in pharmacy have a his-
torical and traditional significance passed on over genera-
tions of pharmacists. Some of them, such as the Bowl of
Hygeia, have been understood as symbols of health but
also indicate the presence of a pharmacy.14 Others like the
mortar and pestle represent the tools of the apothecary or
the compounding of medications.15 Similarly, the] sym-
bol may have started as a Latin directive for “Recipe: Take
thou!” but has now become synonymous with prescrip-
tion.14,16 Bailey explains that symbols are ideographic in
that they can be understood quickly without words and
represent deeper meanings and contexts.16 We thought
that because students choose the t-shirt designs, we could
gain insight into students’ beliefs about pharmacists’ roles,
and that faculty and staff interpretations would further
enhance our understandings. There is limited research on
how implicit messages in pharmacy education affect stu-
dents’ beliefs and role formations.17 This studywas intended
to illuminate how orientation t-shirts, as a representation of
hidden messages and symbolism, can portray students’
beliefs and individual truths about the role of pharmacists.

Objective. The objective of this study was to develop
an understanding of how images and symbols on student-
designed orientation t-shirts represent students’ beliefs
about pharmacists’ roles in practice.

METHODS
We used a qualitative methodology to explore how

images on orientation t-shirts for first-year pharmacy stu-
dents in one Canadian school align with nationwide goals
of pharmacy education in terms of providing patient care,
including the role of business sponsorship.18 Our methodol-
ogy was informed by Foucault’s notion of discursive practi-
ces because representation of pharmacists on the t-shirts
and the experiences that students and faculty embody when
seeing or donning these t-shirts reflect beliefs and identities
about pharmacy.6 Some of these beliefs may be implicit or
in the subconscious minds of students and faculty, such that
they may not explicitly think about the messages of the
t-shirts related to pharmacists’ roles. But, using a qualitative
approach allowed us to inquire deeply into participants’
thoughts and feelings about the meanings ascribed to the
images and provoke the participants to probe into their sub-
conscious thoughts that may result from discursive practi-
ces in pharmacy education.

We used purposive, criterion sampling to select
groups of people that fit our study’s purpose.18 Within

these groups, we used maximum variation sampling to
recruit faculty, staff, orientation committee members, and
students from all years of the pharmacy program so we
could obtain information from as diverse a sample as pos-
sible that met the criterion.18

First-year students in 7/10 Canadian pharmacy
schools receive orientation t-shirts. The school in our
study has an orientation committee consisting of two
senior students and two shadowing junior students, who
design the t-shirts and find sponsorship. The senior stu-
dents look for designs, usually on the internet, that they
deem appropriate for new students. These two students
choose a final design, sometimes with input from the jun-
iors. Approval is sought from the school and then a local
printshop produces the t-shirts. We used six t-shirts from
2014-2019 as a focal point for discussion. The shirts had
various images and text referencing superheroes, drugs,
pharmacists, or the pharmacy degree. Of note, the spon-
sor’s logo was on all the t-shirts and usually was promi-
nent on the back of the shirt. For confidentiality, we have
not indicated the sponsor’s name. Sincewe used the physi-
cal t-shirts or colored photos of the shirts in the study, a
sample of three of them was recreated graphically for bet-
ter print resolution (Figure 1).

We conducted individual semi-structured interviews
with faculty and staff.19 We also held semi-structured focus
groups with the orientation committee members, and a mix-
ture of individual interviews and focus groups with second-
through fourth-year students.20We gave students the option
to meet individually or in groups because wewanted to take
student schedules into consideration.We began with face to
face interviews in 2019, but during COVID-19 restrictions
in 2020 we held seven interviews virtually with third-year
students.Wewere able to follow the same protocols, except
for gaining oral rather than written participant consent.

For first-year students, we used written documents as
part of our design.18 Because these students had recently
received their orientation t-shirts we wanted to explore the
thoughts of as many as possible. Students wrote responses
to prompts at the start of the school year focusing on the
2019 t-shirt they received, then responded to the remain-
ing 2014-2018 shirts at end of school year. All students
completed the writing to promote confidentiality but we
only used writing from students who gave consent, with
office staff collecting this information so we would not
knowwho declined.

Sample interview and writing prompts are provided
in Table 1. We conducted member checking to strengthen
trustworthiness of the results. We returned transcripts to
participants and gave them the opportunity to amend any
comments. We conducted first cycle coding to establish
categories by using a combination of structural and in vivo
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coding.21 For second cycle coding we used pattern coding
to develop themes.21 The two authors independently
coded data then met to discuss findings.

All participants chose pseudonyms for anonymity and
the study was approved by Memorial University’s Interdis-
ciplinary Committee on Ethics in HumanResearch.

RESULTS
Data consist of interview and focus group data from

faculty and staff, second- through fourth-year students,
and orientation committee members; as well as writing
from first-year students. Details of the data and participants
are provided in Table 2. Of note, all students had some

part-time work or experiential education placements by
the end of first-year and 13/18 faculty and staff were phar-
macists. Upon member checking, 12 participants replied
verifying what they originally said, and one provided
minor clarifications.

We developed five themes from our analysis. First,
participants liked getting orientation t-shirts. Second, they
thought medication and dispensary roleswere predominant
on the t-shirts. Third, not many thought the care provider
relationship should have been emphasized. Fourth, there
were mixed thoughts about the business logos; and fifth,
students and faculty had many similar thoughts. These
themes are detailed with quotes from the writing and inter-
views to contextualize and illustrate what participants

Figure 1. Sample of Three Orientation T-Shirts Used for Discussion
Orientation t-shirts recreated graphically for print. The 2016 shirt was a play on the Superman logo and the 2017 shirt had periodic table elements placed together to
spell PharmD. Sponsor logos were prominently displayed on the back of the shirts but are not shown here to maintain confidentiality.

Table 1. Sample Writing and Interview Prompts

Sample Prompts

Writing activity for
first-year students

Why do you think first-year pharmacy students are given t-shirts as part of orientation?
What message(s) do you take away about the role of pharmacists from the symbols and/or
graphics on these t-shirts?

Interviews and focus
groups with students,
faculty, and staff

Why do you think first-year pharmacy students are given t-shirts as part of orientation?
What do the images on each shirt tell you a pharmacist does?
As upper-year students with some experience (or as faculty/staff), what do you think about
the messages you’ve identified?

Are these messages what you want to see given to first-year students?
If you were to design a t-shirt for first-year students, what imagery would you put on it?
Do you see any connections between pharmacy and business in these t-shirts?
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thought and how they understood the graphics and images
on the t-shirts. Participant chosen pseudonyms are used.

Theme 1: Students and faculty liked the t-shirts as a
welcoming gesture to the school and the profession.

Students, faculty, and staff thought the main reason
students are given orientation t-shirts is to welcome them
to the school and the profession. Hippopotamus, a fourth-
year student, still remembered what it felt like, describing
how “it’s really scary on your first day of pharmacy school
so it was something that kind of helped ease things and
made it fun.” Faculty member Amoxicillin similarly said
it is a “mechanism of making them feel welcome and
introducing them into the profession of pharmacy.” This
was usually the first type of comment made by all partici-
pants; that the t-shirts were meant to make students feel
part of a group and connect with others. Hence, the prac-
tice of giving of shirts to first-year students was considered
positive.

Theme 2: Students and faculty thought medication and
dispensary roles were predominant on the t-shirts.

Five of the six t-shirts had images of pills, a dispen-
sary, or some form of drug expertise in a pop culture repre-
sentation. Participants sometimes described this as the
traditional role of pharmacists as opposed to the current
role. Sabrina, a faculty member, noted one t-shirt was the
“more traditional role of the pharmacist in the white lab
coat outside of the pill bottles.” Similarly, second-year stu-
dent Popcorn remarked, “it’s just showing them behind the
counter, probably just giving out medications,” which was
reiterated by Christmas Tree as, “back to when all they do
is just stand behind the counter.” Third-year student
Flower remarked about one shirt with a superhero image,
“it’s a pill… seems like the pills are maybe the superher-
oes rather than the pharmacists that give out the pills.”
Almost identically, Mary, a faculty member, expressed

“it’s a pill that’s a superhero, so who has the superpowers,
is it the pharmacist or is it themagic pill?”

As an extension of the emphasis on the dispensing role,
some faculty did not think the shirts portrayed holistically
what a pharmacist does. In fact, Bianca mentioned that “you
know, around pharmacists only counting pills and filling
prescriptions, obviously that’s a perception that we want as
pharmacists to dispel as much as possible.” Capelin added,
“there is no picture there of a pharmacist counselling. There
is no picture there of a pharmacist doing an assessment on a
patient, sitting down with a patient… There is no pharma-
cist there with a stethoscope hanging around his neck.” Stu-
dents also spoke to this, withMcDouble, a first-year student,
writing, “pharmacists, obviously do most of their work con-
cerning prescriptions, which is portrayed by the Rx.” And
Rad, a third-year student, said regarding the pharmacists as a
superhero, “as to how they do it, I guess, no, where the guys
dressed up, he’s a pill with a cape on. I guess that directly
correlates to the drugs beingwhat the pharmacists use, that’s
their superpower.” Together, participants recognized the
abundance of images about medications, prescriptions, and
dispensing, yet did not think theywere fully accurate relative
to their thoughts about the profession. Further inquiry into
how pharmacists’ roles should be portrayed led to identifica-
tion of the next theme.

Theme 3: Fewer than half the students and faculty said
the pharmacist patient relationship as in care provider
should have been emphasized.

Many students mentioned the pharmacist’s role as
helping people, especially in reference to the superhero
themed shirts. For example, Capybara claimed that one
shirt, “gives off the notion that we dispense medication
and in doing so are aimed at helping people get better with
whatever illness they have.” Similarly, Duck mentioned,
“so if I’m thinking that a pharmacist is like Superman
because of that shirt, then they are very much talking to
people, socializing with them to better their health.” And

Table 2. Data and Participant Characteristics

Number of participants
(N586)

Minutes of interview
or focus groups

(Total51144 minutes)

Pages of writing
or transcription

(Total5437 pages)

First-year students 39 (34a) N/A 107

Second-year students 8 99 48

Third-year students 11 217 58

Fourth-year students 6 67 25

Orientation committee 4 53 24

Faculty and staff 18 708 175
aNumber of participants for end-of-year writing activity was less as some students were absent.
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Frank added, “I think we kind of build up the role as like
something you know, we serve the public very thankless
sometimes, so maybe the superhero comparison is really
nice.” Blueberry summed it up, stating that “pharmacists
are dedicated to their jobs and live each day with the goal
of helping patients with their medications.”

Yet when asked what they would like to see on the
t-shirts, only 15/37 students and faculty directly recom-
mended that a pharmacist-patient interaction should be on
the t-shirt. Three more mentioned expanded scope but did
not elaborate and ten mentioned medications. Some faculty
were in support of a patient interaction, as Christine pro-
posed, “I would want to see more, something that symbol-
izes a relationship with a patient maybe, you know, patient
and pharmacists conversing, or sitting down and talking
about things. I think that will be a better depiction of a
healthcare provider role.” Similarly, Snow suggested “a
handshake, or an information bullet coming from a pharma-
cist to another person,” would emphasize communication.
Photo Freak also pointed out the emphasis on drugs and
suggested an emphasis on caring instead, “there are all
kinds of things that pharmacists can do to care for people.
That doesn’t mean they have to give them a drug.” Some
students like Firefly, preferred an image without pharmaco-
therapy, and some like Tiramisu wanted “pharmacists in
different roles besides a dispensary, like hospital, or indus-
try, academia.”

However, fewer than half emphasized the care pro-
vider role as being beyond medication expertise, as exem-
plified by several third-year students. Mortar expressed,
“you can put a syringe to symbolize vaccinations or injec-
tions. Obviously, you got to have a pill.” Frank wanted the
mortar and pestle, because “I really like that symbology, I
like the idea of a pharmacist as medicine creators.” And
Rad added “maybe some kind of imagery around being
the drug expert,” reinforcing the pharmacy identity of
drug expertise. Hanna, a faculty member, suggested show-
ing the impact of a pharmacist, but this too, was related to
medications, such as “how many medication errors phar-
macists can avoid.” Faculty member Dora concluded, “all
of the main messages they should know about their drugs
and it’s their responsibility to give it to patients, to provide
that information to patients, that’s their life. They’re experts
on it, they learn about it. That’s their job.”

Theme 4: There were mixed reactions to the business
logo on the t-shirt.

Some participants saw the business logo as recognition
of sponsorship and highlighting an investment in students.
For example, Jane described it as “maybe some first years
might see it as, wow, not only is the school welcoming but

[business] is welcomingme.” Steven, a second-year student
reiterated that sentiment, “they help us a lot, not with just
orientation… they’re so generous of how much they give
to us,” but was indifferent about an effect on them stating,
“it probably does put [business] in a lighter or a positive
view in my mind. Whether or not that’s good or bad, and
that could be me being a victim of advertising.” Some fac-
ulty members had similar thoughts about advertising, with
Dillman saying, “regardless of whether it was just intending
to provide the shirt, the advertising was there, the name rec-
ognition, the name brands being established.” Others also
mentioned advertising but were not averse to this if
arranged properly. For example, Mr. Science noted, “it’s
not just with orientation t-shirts, there’s a broader issue,
right? We get there’s always a lot of sponsorship. We rely
on that.” Adding that it should be done in goodwill. And
Hanna echoed, “I think it’s only a tiny piece of a very broad
exposure that they get, to sponsorship of events and things,
especially during orientation week” but also expressed con-
cern “that maybe the relationship is more formal than it
appears because their branding is on our stuff.”

Stella, a faculty member, outlined the dichotomy, stat-
ing, “I get it from a financial perspective instead of having to
charge students for them because you want them to all have
one and not everyone might be able to afford to have a t-
shirt.” But also added that “it makes it seem like we are
employees of [business].” Thirteen additional participants
also mentioned the connection to employment. Meredith
Grey wrote, “Having [business] on the back shows a reputa-
ble place where pharmacists work and can inspire students.”
Photo Freak added to the dichotomy with, “because here
they are, they’ve got money. They’re interested in me as a
student because they’re givingme a t-shirt.”

Many of these comments were supplemented with
the thought that it might induce bias as the same business
sponsored all six t-shirts. Jenny, a fourth-year student said
it seemed like “we are really related to [business]. That
wasmy first thought for this t-shirt.”And Ralph, a second-
year student also thought, “it’s like the school has some
sort of thing with [business] going on, like we’re going to
send all of our students to you to work.” And Bianca
added, “I’m somewhat a little uncomfortable with this,
because it’s setting the student up to think that that’s
appropriate, when it may not be inappropriate, but it’s not
making them necessarily think about the influence of bias
as they continue on their pharmacy education journey.”

However, while there were cautions, participants
acknowledged that pharmacy is a business, and most had
no difficulties with its presence. Frank, a third-year stu-
dent explained, “you kind of maybe need to set aside your
personal beliefs and do what’s right in a business some-
times” and Yogurt, a faculty member reiterated, “I mean
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they are sponsored so we have the obligation to put their
name there.”

Theme 5: There were more similarities than differences
in what students and faculty thought.

As illustrated in the previous themes, there were
many similarities between what students and faculty
thought. Regardless of years as student or faculty/staff
member, many thoughts and feelings were the same. Most
agreed the focus on medications represented a narrow
view of pharmacists and would like to see a broader role
symbolized. Fred Smith remarked, “I would describe the
profession in a positive manner that really hits on certain
myths about pharmacists, without getting involved in
community pharmacy, or hospital, or the chains, just say-
ing, you know, this is what pharmacists do, or can do
within a day.”

One notable difference was how the idea of pharma-
cists being superheroes was received. The first to third-year
students generally expressed pride and idealism in the pro-
fession, such as Anki writing, “we are powerful individuals/
professionals like the Rx superhero, the symbol represents
our knowledge, adaptability, and communication.” How-
ever, some of the senior students and faculty were ambiva-
lent about the portrayal. Lisa Simpson explained the
superhero concept, “the thought behind it was pharmacists
are superheroes, they take care of their patients and that’s
kind of the message we’re trying to get across, but it really
doesn’t tell you why or how” and Pharmacy, a fourth-year
student added, “maybe they think that we give off a confi-
dence, arrogance, like we’re kind of on a high horse.”

Some had comments about whether there was careful
thought about pharmacist roles put into the shirts. Sabrina
explained, “I think the students are more so trying to come
up with an innovative, cool idea that represents pharmacy
or pharmacy students without really thinking about what it
means and what it portrays.” Several t-shirt designers con-
curred, for instance, Coffee explained, “so you try things
in general that even if you have no pharmacy knowledge
at all, you would be able to think the shirt was cool.”How-
ever, many participants also did not initially question the
symbolism. For example, Dora, a faculty member said, “I
don’t see a link between the actual t-shirt themes and the
sponsor” and Sue suggested “it doesn’t give any perspec-
tive on what pharmacists do, or can do, or are capable of.”
Third-year student Firefly initially said about one of the
shirts, “I love the shirt, I’d wear it.” Only upon further
probing did participants begin to discuss the limited por-
trayal of pharmacist roles and relationships with business,
as described in other themes. And, while most expressed
some reservations about these portrayals, Reginald, a

faculty member was not perturbed, “for the most part,
these are good. They clearly have come out of the minds
of upper-year classes and there’s nothing that I find overly
concerning. Some of them are fun. Some of them are
informative, but I think they serve the purpose.”

DISCUSSION
Pharmacists thinking they should do more than dis-

pense medications is not a recent idea. On the heels of a
patient-centered pharmaceutical care philosophy, it is
agreed worldwide that pharmacists have shifted from a
product focus to patient care, from drug distribution to
patient outcomes, in both community and hospital.22–24

Yet in surveys of hospital and community practices, most
pharmacists continue to select a drug focus as the first
choice for what a pharmacist does regardless of years of
practice.25,26 As pharmacists cope with different identities
and changing scopes of practice, desired and actual roles
may differ. As such, our participants’ thoughts about the t-
shirt images may be reflective of the broader professional
identity issues in pharmacy practice. Rutter et al. inter-
viewed pharmacists in the United Kingdom with several
pharmacists insisting they wanted more interactions with
patients; but factors such as time, staff, etc. meant that dis-
pensing and managing consumed most of their time.27

This, too, may be similar in pharmacy education. Educa-
tional outcomes for pharmacy programs encourage more
than the dispensing role, yet the results of our study indi-
cate that our participants’ portrayals of pharmacy still cen-
ter on drug expertise and provision, instead of care
provider. Too, when asked to recommend images for ori-
entation t-shirts, fewer than half the participants suggested
images of the pharmacist as care provider. These results
complement those of Burrows et al. who found that some
students understood pharmacy practice from a narrow per-
spective that focused on the medications rather than
patients, and may be reflective of a broader observation
that the core functions of pharmacy inmany countries con-
tinue to be dispensing and retail.11,28

Relatedly, the connection between pharmacy and
business has led to a few contentious identities or roles of
pharmacists.8,9 Codes of ethics for pharmacists in most
professional regulatory bodies require that pharmacists
avoid conflicts of interest that could affect their profes-
sional judgment and patient care. However, there is sub-
stantial literature focused on program interventions to
foster business knowledge in pharmacy students. While
some suggest industry influences could be problematic by
biasing pharmacist decision-making and career choice,
others emphasize improving student business acumen and
describe sponsorship positively.29–32 Our results also
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indicated mixed thoughts and feelings about the possible
negative influences of the retail business logo. With spon-
sorship came an expectation of acknowledgment on the
t-shirt, but a few participants suggested a smaller image
would be less obvious. It was interesting that although
some recognized the possible biases that might be attached
to the logo, it was generally considered acceptable.

To our knowledge, the underlying meanings associated
with student selected graphics or symbols about pharmacy
and pharmacist roles have not been comprehensively stud-
ied. Our study explored the thoughts of a broad range of par-
ticipants by including students in all years of study as well as
faculty. We recognize that our participants’ understandings
may reflect the social environment of pharmacy school and
practice in one particular jurisdiction. However, considering
that this practice of giving orientation shirts is present in
most Canadian pharmacy schools, we think our study may
serve as a starting point for pharmacy educators to think
carefully about the symbols and images used in pharmacy
education. One limitation for our study was that we did not
examine the discursive practices that might have influenced
our participants’ thoughts about pharmacists’ roles; we were
seeking to gain understanding of their emerging identity
associations with being or becoming a pharmacist. Further
research needs to be conducted to uncover why students and
faculty think the way they do. A second limitation, or rather
a delimitation, is that we only examined orientation t-shirts,
we did not study any other artifacts that might contribute to
student and faculty perceptions about pharmacist identity.
Last, we did not collect data on how the images on the
t-shirts might influence the thoughts of students who receive
them about pharmacists’ identities.

CONCLUSION
Understandings and perceptions of images on orienta-

tion t-shirts in our study helped to illuminate aspects of the
hidden curriculum and discursive practices that form beliefs
and identities. Mr. Science emphasized the importance of
this study with this concluding comment, “I do think it’s
important that you’re doing this because this [images] does
have an impact on students.” Our study used the images to
question how students whose explicit curriculum is based
in patient-centred care come to create particular representa-
tions of pharmacists’ roles.We showed that despite national
educational outcomes advocating the care provider role for
pharmacists, these representations of pharmacy still focus
on drug expertise and drug provision, and apart from our
probing, these pharmacy students and faculty did not appear
to question this symbolism. The idea that students and fac-
ulty were accepting of these images without questioning is
a concern, given the expanding scope of pharmacy practice

that emphasizes the role of care provider. We need to be
thinking about the messages we portray, regardless of
whether they are implicit or explicit. We conclude with
fourth-year Pizza’s summation, an enlightening reflection
on the effect of discursive practices of pharmacy education,
“mostly we focus on medications, so it’s good to highlight
we’re dealing with medication.”
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